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ABSTRACT 
 

The general objective  of the study was to  investigate the goal of the new lower secondary 

school curriculum  in shaping students  attitude towards mathematics performance and specific 

objectives were to identify the best instructional method ,to identify the best instructional and 

teaching methodology that can intrinsically motivate students towards mathematics ,to establish 

the impact of new lower secondary school curriculum on students’ self-confidence towards 

mathematics, establish the advantages of the mode of assessment of the new lower secondary 

school curriculum in terms of the usefulness of mathematics. 

From the findings 52.8% of the respondents agreed that the new lower secondary school 

curriculum is helping in shaping students’ attitude towards mathematics in Entebbe city and the 

study also revealed that 38.5% of the respondents disagreed that the new lower secondary school 

curriculum  does not help in shaping students attitude towards mathematics  and 8.7%  of the 

respondents did not know whether the new lower secondary curriculum is helping in shaping 

students attitude towards mathematics or not. 

The study recommends that under this new curriculum, mathematics concepts must be directed 

towards solving real life problems such that students realize the usefulness of mathematics in 

their lives. The study also recommends that mathematics teachers should be audible enough, 

friendly, approachable and give students time. 

 

 

 

 

 

 



 

 

 

                                                     

1.0 CHAPTER ONE  

 1.1 INTRODUCTION 

The new lower secondary school curriculum can be briefly defined as the type of curriculum that 

focuses on competence (what learners are able to do) rather than the old curriculum whose 

emphasis was basically what learners know about the subject content 

In addition, the new lower secondary school curriculum actually relates the subject content to its 

application in solving the real-world problems like sequencing in mathematics can be applied in 

real life in hierarchy of authority like from local council one-local council two… up to local 

council five in that respective manner 

 1.2 BACKGROUND  

 

In accordance to  the National Curriculum Development Centre (NCDC) a body responsible for 

curriculum design, assessments ,review and implementation, the reform steps  that culminated 

into the new curriculum for lower secondary school was behind the high  need for “A holistic 

Education for personal and national development” and because of cognizance of the curriculum, 

Assessment, Special needs and inclusive Education (SNE and IE), Instructional materials 

development, guidance and counselling, inspection and teacher support programs. The NCDC 

still identified the ongoing Education system as observed in the products of the curriculum was 

not enough and also out of fashion in argument that it relied more of its attention and values on 

subject content at the expense of students’ acquisition of marketable skills, transferable skills and 

desired competencies.  

Based on recommendations from the 1992 Education White Paper, the NCDC echoed a need  for 

a ‘radical shift within the secondary education sub- sector from a curriculum that was initially 
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